










































2024 Statement of Variance 
Whole School Cohort 

 
 

Reading  
Below 

 
At 

 
Above 

 
Total 

Total 
% at/above 

 
NZE 

at/above 

 
NZM 

at/above B G B G B G B G B  G  
Year 1 3 2 15 24 2 1 20 27 17 85 25 93 22/25 88 11/12 92 
Year 2 4 3 11 15 1 1 16 19 12 75 16 84 18/21 86 4/7 57 
Year 3 9 2 13 12 3 4 25 18 16 64 16 88 20/27 74 10/12 83 
Year 4 3 2 19 16 1 6 23 24 20 87 22 92 27/30 90 9/10 90 
Year 5 3 1 18 10 - - 21 11 18 86 10 91 18/19 95 9/12 75 
Year 6 2 1 23 30 - - 26 31 23 88 30 97 39/40 98 10/11 91 

 
 

Writing  
Below 

 
At 

 
Above 

 
Total 

Total 
% at/above 

 
NZE 

at/above 

 
NZM 

at/above B G B G B G B G B  G  
Year 1 4 2 16 25 -  20 27 16 80 25 93 22/25 88 10/11 91 
Year 2 1 2 15 17 -  16 19 15 94 17 89 21/21 100 5/7 71 
Year 3 9 2 16 15 - 1 25 18 16 64 16 89 21/27 78 9/12 75 
Year 4 4 1 19 20 - 3 23 24 19 83 23 96 26/30 87 9/10 90 
Year 5 6 1 15 10 - - 21 11 15 71 10 91 17/19 89 7/12 58 
Year 6 7 8 18 23 - - 25 31 18 72 23 74 30/40 75 8/11 73 

 
 

Maths  
Below 

 
At 

 
Above 

 
Total 

Total 
% at/above 

 
NZE 

at/above 

 
NZM 

at/above B G B G B G B G B  G  
Year 1 2 1 15 24 3 3 20 27 18 90 26 96 24/25 96 11/12 92 
Year 2 - 2 13 16 3 1 16 17 16 100 17 100 21/21 100 6/7 86 
Year 3 1 1 22 17 2 - 25 18 24 96 17 94 26/27 96 11/12 92 
Year 4 2 2 21 21 - 1 23 24 21 91 22 92 27/30 90 10/10 100 
Year 5 2 1 19 10 - - 21 11 19 90 10 91 17/19 89 11/12 92 
Year 6 6 9 17 22 2 - 25 31 19 76 22 70 30/40 75 8/11 73 

 
 
Overall Student Achievement. 
Our success measure is a target of 85% at and above the individual child’s expected level at year end. This has 
remained a constant measurement point for us for 13 years. While we can look solely at pure statistics on a page, 
these numbers are children and so we consider the teaching and learning programmes that have surrounded them 
this year that has impacted on their achievement levels, looking at trends and patterns to see if there are areas of 
concern, or where something different might need to be considered. 
 
There is a tail of underachievement. However, the student numbers schoolwide, achieving below what we would 
consider to be their expected curriculum level indicate a decrease in underachievement in all categories between 
2023-2024.  
 
The percentage changes from 2023 to 2024 are as follows. 
 

 Reading 
26 % decrease 

Writing 
44% decrease 

Maths 
35% decrease 

2022 38 46 38 
2023 34 49 20 
2024 25 27 13 

 



 
 
We acknowledge there are still considerable children at risk of underachievement. However, the decrease in 
numbers of children in this category is pleasing and indicates that the targeted programmes for children have been 
effective for a wider number of children this year. 
 
Reading 
There were two pockets of concern raised at the end of 2023, being girls at years three and five. The 2024 year 4 
girls, who needed support in their learning programmes have made significant progress and 92% are now achieving 
at or above expected levels. The ‘structured literacy’ approach to reading, where a more formal, phonics-based 
structure is used in instruction, is now in full implementation. The year 6 girls received for the first full year a 
structured literacy approach. The data shows some significant gains with an overall increase from 79% at/above 
through to 97% at/above. 
Our area of concern going into 2025 must be our current year 3 boys, both M ori and NZ European students., who 
will all be in the same hub, making for an easily tracked target group. 
 
Writing 
The general data pattern established over a number of years of girls achieving at a higher rate than boys continue, 
with 77% boys overall achieving at/above and 89% girls, though to be fair there were small increases in achievement 
compared to 2023. The pockets of concern for 2023 were boys’ year 3 and year 5 as well as girls’ year 5. These groups 
proved to be problematic again in 2024, despite a range of interventions and the writing programmes emphasizing the 
structured literacy approach, with little perceptible acceleration in achievement levels for these groups across the 
board. Given the softening of achievement levels as we move across the school and the continuing difference between 
boys’ and girls’ achievement, the jury remains out on whether we have the right approach to teaching writing, 
particularly in the senior school. Reflection by staff suggests that greater scaffolding and more in-depth focus on 
specific genres may be needed as part of the senior school writing programme. Critical components, such as writing 
for meaning and purpose and different non-fiction genres, all of which are critical to the success of boys writing may 
need to become a significant focus in teaching and learning, giving emphasis to the why of writing and the development 
of a sense of purpose. Writing assessment has always been particularly difficult as it is a very subjective area between 
teachers. This can make it nigh on impossible at times to get a level of consistency in assessment practice school-
wide and is something that we have worked on for many years. Given the advent of norm referenced testing, twice per 
year in 2025, it should be easier to get alignment between staff on student’s achievement levels. Our target focus for 
2025 must be boys in years 4 and 6. 
 
Mathematics 
Over the previous five years we have concentrated significantly on the Developing Mathematical Inquiry 
Communities (DMIC) programme, which research has suggested should be of significant benefit to Pasifika and 
Maori students. In 2024, Mrs Priestly’s structured approach was introduced to bring a greater consistency across the 
school. Our school developed Maths Boat programme, was updated to reflect the new maths progressions and 
achievement standards, and AliM was introduced into the senior hub. Maths behaviours reflecting the school cultural 
competency and relational practices journey have been developed. In 2023, year 5 data indicated no areas of 
concern and there was a significant increase across the board in achievement and an 17% increase in Maori student 
achievement. However, 2024 data indicates a significant decrease in student achievement in year 6 with only 19/25 
boys and 22/31 girls achieving at/above the required standard. This is significantly less than their 2023 data sets. 
This is a reflection of the change in expectations whilst working within the stages. In year five, the expectation to 
achieve at the appropriate level sits within stage five. For a year six student, the expectation is that they need to be 
achieving at the end of stage six to meet the appropriate standard. This si a very significant and sizable stage. The 
recent refresh has further raised the assessment standard and progression required to a significantly higher level. 
There is little difference statistically between M ori and NZ European students and boys continue to achieve at a 
higher rate than girls though it is statistically small.  
Our work in 2025 will be fully geared to integrating and ensuring our milestones and internal assessments align, our 
new resource ‘Math’s No Problem’ is being delivered effectively and consistently across the school and during two 
Ministry curriculum days, we will be taking apart the refreshed math’s curriculum and ensuring we have common 
understanding of the concepts and process. 
 
 
 
 



 
M ori Student Achievement 
63 children (24%) of our assessed student population are acknowledged by their parents as identifying as M ori. 
Allowing for cohort change, M ori student achievement has shown a small decrease in attainment levels as compared 
to 2023. Mathematics continues to be an area of outstanding achievement for M ori students.  
Schoolwide analysis suggests that it will be in year 5 (2025) literacy where underachievement is an area of concern. 
This target group aside, overall, the achievement pattern for M ori is a trend of children achieving well with small 
numbers of children who will form parts of target groups in 2025, which reflects the overall cohort of the school. 
 

 
% At/Above 

Reading Writing Math’s 
M NZE M NZE M NZE 

2022 85 82 71 82 78 84 
2023 85 87 82 79 91 89 
2024 83 89 76 85 89 89 

 
 
Looking to 2025 
Literacy and Communication, and Mathematics and Statistics continue under the curriculum refresh umbrella this 
year. Our focus will be on the mathematics refresh. 
The overall picture of student achievement school wide is generally pleasing. There are specific pockets that require 
ongoing monitoring. Individual children will continue to be targets in the hubs and reported on by hub leaders. 
Assessment will need to be a focus, particularly in moderation with the other learning hubs so that we have 
consistency of practice particularly as to what a particular curriculum milestone consists of. 
 
We plan to: 

Provide significant professional development for staff in structured literacy and develop schoolwide cohesion and 
consistency in the delivery and assessments in this area, as per the structured literacy years 0-8 professional 
development and the two mathematics curriculum days. 
Continue with the identification and reporting of hub target children as a component of our teaching and learning 
management process. 
Collect and robustly analyze data from each hub. This allows the progress of each individual child to be tracked 
and tiered interventions put in place in a timely manner. 
Continue to seek community input into the redevelopment of our school curriculum so that it reflects what all of 
our community believe to be the best outcomes for the children at Port Ahuriri School. 
Work as a staff utilizing the skills and resources of our in-house within-school Kahui Ako teachers, in the 
implementation and change to the literacy and mathematics curricula. 

 

2024 Target Groups. 
2024 saw each hub looking at the children across their hubs and determining the individuals’ targeted needs. This has 
enabled a greater focus on each child on a constant and consistent basis across the year with all teachers within the 
hub being responsible for these children and their progress. 
 

Poipoi 
2024

B G Curriculum
Area

Why We Chose These Children.

Six year 
two 
students

2 4 Literacy There are two students that need to learn all single sounds
There is one student who may need a vision assessment as this child appears to be unable to 
copy off the board. Two things will happen. The child will be sat closer, and the teacher will talk 
to the parent about this and share back

Our plan to accelerate learning for these children is:
Five literacy lessons with the teacher throughout the week. This will follow our structured literacy procedure  
Four extra sessions with the teacher aide to firstly work with three students to look at flash cards with the single sound letters, play games that 
support this learning outcome.  
Four extra sessions with the teacher aide with all students to work on CVC words by being able firstly read words with automaticity in 
isolation, read sentence cards with accuracy  
We have applied for a Resource Teacher of Literacy to support the teacher, however, there has been a new staff member employed during 
this term and the likeness of this group getting picked up may not be until next term if not till term 3 



How we will track these children:
Data based on Literacy progressions and LLLL assessments 

We predict that:
These students will know how to read and write all single letter sounds  
These students will know how to read and write cvc words (consonant vowel consonant words) with accuracy and then be able 
to read these words with automaticity  
At the end of the year be able to reach their expected level of reading and writing 

End of Year Summary
All students have made progress from term one to term four  
We have three students who are now working at their expected level for year two. We have three students who are still working 
below their expected level. Two students are now working within the year two reading level and one student is working at the 
end of year one level.  
The interventions from the specialist teacher have assisted the tamariki by reinforcing the learning from their class teacher. 
These students will move on to the next hub. The appropriate information will be passed on to the following teachers to be able 
to teach them from where they are at the end of this year. There is a possibility that intervention groups will take place for these 
students in term one. 

Piki 2024 B G Curriculum
Area

Why We Chose These Children. 

12 students in our target group 
Two year three girls 
Two year four girls 
Six year three boys 
Two year four boys 

 
Three students we are tracking 
because they are on the cusp, and we 
are concerned they do not have 
enough independence to maintain 
their current level of achievement as 
year three/four students. 

8 

 

 

3 

4 Writing Their letter sound combinations are not secure or at the 
expected level for their age. They lack confidence in their 
ability. They are not transferring their phonics knowledge 
automatically into their independent writing. They are still 
relying on adult confirmation/assurance.  
All students have been taught with the structured literacy 
approach last year and will continue to this year. 

Our plan to accelerate learning for these children is: 
Through the structured literacy approach where students are taught daily in small groups following the scope and sequence of 
phonetic sounds. 
Receive extra support with specialist teacher for literacy. 
Extra teacher aide support for literacy. 
Using online apps focusing on phonetic knowledge, i.e. Lexia. 
Daily explicit writing lessons/practice. 
We also have Lego therapy groups for selected children. These are changed as they complete their course. We will provide as 
many of our target children this opportunity as possible as it helps them focus, practise active listening and communicate 
effectively. 

How we will track these children: 
CODE year one/two assessments 
CODE dictated sentences (blended review end of year two) 
Heart word test each term. 
Structured literacy set. 
Highlighted writing LLP. 

We predict that:  
These children will learn and retain the sounds learnt through the scope (following the order of sets) and sequence (learning the 
sounds in each set in order).  
The children are all currently working on Set 3-4 in structured literacy. By the end of term two we are confident that the 
children’s progress will be accelerated by at least 1 set (reading and writing). 
By the end of the term, we expect these children to be able to spell many of the first heart words list and be working on the next 
set. 



Currently these children are working on CODE 1 sounds. We expect them to be (at least) the end of CODE 2 by the end of the 
year. 

End of Year Summary 
Early in the year we identified 12 students whose letter sound combinations were not secure or at the expected level for their age. They 
lacked confidence in their ability. They were not transferring their phonics knowledge automatically into their independent writing. They 
were relying on adult confirmation/assurance. During the year we have closely monitored their progress. They have had extra 
interventions (above and beyond normal class lessons), such as working with the specialist teacher and the hub teacher aide, extra reads 
with the hub volunteer and learning buddies, Target CODE group (front loaded for next class lesson on CODE), and daily small group 
structured literacy lessons with their teacher. Lexia has also front loaded, practised and consolidated their learning. 
Four of our target students have increased their level in reading, eight of our students have increased their level in writing. However, 
these students have made positive shifts in attitude, confidence and capability. They will continue to need close monitoring and support to 
continue their learning journey.  

Montessori 2024 B G Curriculum 
Area 

Why We Chose These Children. 

Year 1 One girl  
Year 2 Two girls One Boy  
Year 3 One Boy  

2  3  Writing  These students are working below.in writing, They have all 
been at school for 6 months. The area of concern is spelling, 
unpacking their ideas, extending their word bank, writing for an 
audience and writing more than one sentence. 

Our plan to accelerate learning for these children is: 
Meet with these students weekly, small group writing tasks exploring different genres, weekly spelling words and activities.  
Introduce The Code year 1 
These students will work with the teacher and specialist tecaher daily   

How we will track these children: 
Snapshot of their writing beginning and end of the term  
Heart words  
Code test   

We predict that: 
With some direct small group teaching from specialist teacher and class teacher their spelling will increase giving them a variety 
of new language so they can spell more letting them write more than one sentence. This will make their writing sound more 
exciting to read. I'm hoping their confidence increases and this shows in their stories they write. The better their reading gets I 
predict their writing to also progress  

End of Year Summary 
All students progressed. Four students are now at their expected level and one just below.  
Extra sessions with the specialist teacher were valuable to support the structured literacy approach. 
RTLB assistance on work habits continued with this group allowing the transition between learning approaches to be 
embedded.  

Aoraki 2024 B G Curriculum 
Area 

Why We Chose These Children. 

12 Year 6 Students 
Two are ESOL 
One is under 
Resource Teacher 
of the Deaf 
Ten students 
currently part of 
specialist 
teachers’ literacy 
programme  

5 
  

7  Writing Tamariki have been identified as being at risk of 
not meeting the appropriate NZ Curriculum 
writing progression.  

Our plan to accelerate learning for these children is: 
Front Loading - This group will have specific frontloading prior to writing lessons - Jess and Louise - ALIM guided groups. 
Specific weekly timetabled and teacher guided small group instruction that is beyond the normal literacy teaching: 
Writing Groups - 15 minutes every day after lunch 



Every week there will be a different focus (these are areas of need): 
o Compound sentences 
o Effectives adjectives 
o Verbs to describe 
o Quick Writes to promote fluency 
o Sentences Starters 
o Dictation for fluency 

Use exemplars as models - taking the structure of the sentence and making it their own. Teachers will model lessons and talk 
specifically about the desired outcome. 
Conferencing with akonga around specific writing goals  

How we will track these children: 
Writing Samples continuous - moderated against their peers. 
Writing Progressions - Focus target areas. 
Writing Conferencing during targeted lessons 
Writing Survey - how I feel about writing - what I find easy when writing - what I find difficult when writing > I really do / don’t 
enjoy writing because…  What do you like to do during writing time?  Do you think you are a good writer yes / no? Why do you 
think this? What do you find hard in writing?  What types of writing do you like doing? What would you like to get better at in 
writing?  What helps you learn in writing?  

We predict that: 
Having a clearer purpose and scaffold for writing will enable more engagement, confidence and therefore progress. 
Using the Writing Progression thread of focus will show progress. 
Regular short and snappy lessons will create an intense and fun writing session - insisting on adhering to goals.  

End of Year Summary 
We continued engaging writing through science experiments, and then we redirected our focus to specific requirements of our 
Writing Matrix. 
We progressed to specific writing lessons using the guidance of the “The Writing Revolution”- constructed through PowerPoint 
presentations and built on throughout the course of the term. The initial lessons were taught and then specific groups of need 
requiring further expansion on the lesson. These sessions were taught sequentially to allow each skill to be built on.  
Whole class Code lessons continued while those tamariki who have achieved the requirements were working on extension 
code lessons. These were planned in advance with each child’s specific learning needs in mind. 
Whole Class Reading - this grew in strength using the specific whole class reading model, modelling what good writing looks 
like. Teachers unpacked the interesting and new vocabulary in the text, they then read and modelled the text. Comprehension 
based questions around the texts were explored. 
Children’s progress 

o of the 12 children, seven are working at the desired progression and five remain below. 
o of the seven children at the standard, three are boys and four are girls. 
o of the children still below the standard, two are boys and three are girls. 

In 2025, we will continue to develop our progressive writing lessons, using the guides and support of the slides (we have pre-
made). This will allow us greater coverage of the writing needs across the class. Having the support of the slide gives students 
an opportunity to get started for those that are ready to apply their learning.  

  
 



2022 – 2025 Strategic Plan 
2024 Success Metrics 
End of Year Review 

o
o
o



Port Ahuriri School 
Statement on Giving Effect to Te Tiriti o Waitangi. 
 
At Port Ahuriri School we recognise and acknowledge Te Tiriti o Waitangi as a vital and enduring covenant that 
underpins the cultural foundation of Aotearoa New Zealand. We are committed to giving effect to Te Tiriti o 
Waitangi in al aspects of our school community, fostering a partnership that upholds the principles or partnership, 
participation and protection. 
 
Whanaungatanga 
We actively seek to build meaningful partnerships. This involves consulting with stakeholders, valuing their 
perspectives and incorporating M ori knowledge, language and culture into our curriculum and daily practices. 
 
Participation 
We are committed to ensuring that M ori students, wh nau and staff have equal opportunities to participate and 
succeed in all aspects of school life. This includes providing a culturally responsive and inclusive learning 
environment that recognises and celebrates the unique identity of each individual. 
 
Protection 
We acknowledge our responsibility as kaitiaki of the environment, ensuring that our actions promote the cultural 
heritage of Aotearoa. This involves integrating practices that reflect M ori perspectives on guardianship and 
sustainability. 
 
To give effect to Te Tiriti o Waitangi, Port Ahuriri School have: 

Engaged in professional development for staff to enhance cultural competence and understanding of Te 
Tiriti o Waitangi. 
Incorporated M ori perspectives, histories and language across the curriculum. 
Encouraged and supported the use of Te Reo M ori within the school community. 
Had dedicated Te Reo language lessons weekly. 
Actively involved M ori students and wh nau in decision making processes. 
Fostered relationships with local hapu, seeking guidance on matters affecting the school. 

 
Through these commitments, Port Ahuriri School strives to create an inclusive, culturally rich and respectful 
learning environment that reflects the principles of Te Tiriti o Waitangi. 
 

 



Statement of Compliance with Employment Policy 
 
For the year ended 31st December 2024 the Port Ahuriri School Board: 
 

Has reviewed and implemented personnel policies, within policy and procedural frameworks to ensure 
the fair and proper treatment of employees in all aspects of their employment 
Has reviewed its compliance against both its personnel policy and procedures and can report that it 
meets all requirements and identified best practice. 
Is a good employer and complies with the conditions contained in the employment contracts of all staff 
employed by the Board. 
Ensures all employees and applicants for employment are treated according to their skills, qualifications 
and abilities, without bias or discrimination. 
Meets all Equal Employment Opportunities requirements. 

 



Port Ahuriri School 
Report on Kiwisport Funding    
 
For the year ended 31 December 2024 the Board was the recipient of additional Government funding for 
specific purposes: 
Kiwisport is a Government funded initiative to support students' participation in organised sport.   
 
In 2024 the school received total Kiwisport funding of $4156.60 (excluding GST).    

sports equipment 
fees to enable inclusion 
transport to enable participation    

      
The number of students participating in organised sport continues to be at very high levels. 
      

 


